Royal School For the Blind - Year 1 - Semi-Formal Curriculum - Long Term Plan


	Semi-formal Curriculum Intent:

The semi-formal curriculum supports a wide range of learners typically working from P6 upwards with reaches to the NC for SLD and MLD. Some of our learners may have considerable sensory sensitivities and/or face other barriers to learning such as physical difficulties, medical conditions, social and emotional needs, sensory processing, visual or hearing impairments, communication difficulties. 
The Semi-formal curriculum is a personalised curriculum that: 
Incorporates the EQUALS Schemes of Work and has a strong foundation of life skills.
Develops communication skills, social skills and independence by providing explicit instructions and sufficient time for learners to repeat, practise, maintain and consolidate skills to prepare them for adulthood. 
Provides meaningful contexts for learning that use real-life materials and experiences, concrete resources and practical everyday activities so that learners link experiences and make connections.
Supports learners to develop an awareness of, and interest in, themselves and their immediate surroundings and environment. Includes activities that move beyond memory-building activities to take part in supported thinking and problem-solving activities. Provides opportunities for generalising and applying skills and knowledge across curriculum areas.
Acknowledges that the physical wellbeing and development of our SLD learners is important.


	Semi-Formal: EQUALS Curriculum
	Autumn
	Spring
	Summer

	Assessment
	Achieving termly targets and learning outcomes directly linked to their EHCP Outcomes as outlined in pupils’ Personal Learning Pathways (PLPs).
Annual summative assessment using the PIVATs5 indicators to track progress in core areas (English, Maths, Behaviour and SEMH).

	
	English: 

Story sessions 

Fortnightly story sessions to develop skills around blank level questioning, Colourful Semantics, Sequencing, Prediction and phonic skills following Monster Phonics.
	English: 

Story sessions 

Fortnightly story sessions to develop skills around blank level questioning, Colourful Semantics, Sequencing, Prediction and phonic skills following Monster Phonics.
	English: 

Story sessions 

Fortnightly story sessions to develop skills around blank level questioning, Colourful Semantics, Sequencing, Prediction and phonic skills following Monster Phonics.

	My Communication
	Ten Areas of Communication (see info sheet for detail):

Imperative Communication

Following Instructions

Declarative Communication

Dynamic Communication

Narrative

Formal Social Interactions with unfamiliar people.

Personalised reading and writing

Non-verbal, behavioural communications

Peer to peer communications

Augmentative Alternative Communication

Ongoing related activities:

Narrative storytelling-ongoing through the year (theme).

Sharing and recording weekend news. Individual or small group reading.

Activities to support the learning of functional literacy (themed)

Various communication games and activities-call and response games.

Colourful semantics, prepositions and following instructions.

Social games incorporating instructional language and modelling play skills and peer-to-peer communication.

Role play sessions linked to stories and pupils’ interests.

Intensive Interaction Opportunities.

Invite visitors in to speak with learners and opportunities to interact with unfamiliar people in our local community.



	
	Augmentative and Alternative Communications (AAC)

Development AAC is personalised and may include discrete timetabled sessions or be integrated into daily teaching and learning.

	My Thinking & Problem Solving
	Maths: 

Number

KS2: *Conservation of number. 

One to One correspondence.

Rote counting forwards and backwards to 20 (differentiate where appropriate)

KS3: 

*Conservation of number. 

One to One correspondence.

*Stable counting forwards and backwards to 50 (differentiate where appropriate)


	Maths: Number

KS2:

Recognising, reading and writing numerals 1-10

Counting on and back from a number other than 1

KS3:

Recognising, reading and writing numerals 1-10

Ordinal Numbers


	Maths: 

SS&M

KS2: 

To name, recognise and describe 2D shapes

KS3: 

To name, recognise and describe 3D shape
	Maths:

SS&M

KS2:
Describe and compare size, length, weight and capacity.
KS3: 

Measuring, comparing and estimating length
	Maths:

U&A

KS2:
Sort and classify objects using a single criterion.
Practical problem solving
KS3:

Identify criterion and sort accordingly with objects and data. 
Practical problem solving


	Maths: 

U&A

KS2:
Interpret information from graph formats
Practical problem solving

KS3: 

Collecting and converting data into graph formats
Practical problem solving



	The World Around Me 
	People

KS2: People who are important to me, why they are important. Friendships and family. A global community.


	Festivals

KS2: Diwali: Hindu festival of light. Sharing the story of Rama and Sita.
	Festivals

KS2: Chinese New Year:
Celebrating and looking at the New Year Festival.


	The Seasons: Spring 

KS2: Seasonal changes, in the weather/climate, plant growth, activities that people might do, what animals are doing in Spring.


	A long time ago:

KS2: The prehistoric world. Pupils to have opportunity to study either prehistoric life (such as dinosaurs).
	The Seasons: 

Summer

KS2: Seasonal changes in the weather/climate, plant growth, activities that people might do, what animals are doing.

	My Independence 
	My Cooking 

Making basic foods and drinks Collecting equipment Dangers in the kitchen Washing up 
My Shopping 

Role-play and modelling 
My Dressing & Undressing Develop an understanding of washing and getting dressed
My Travel Training 

To move around the school safely

	My Cooking 
Recognising ingredients Weighing ingredients 
Using equipment safely e.g., knives graters 
My Shopping 
Role play and modelling 
Making and using a list 
Safer strangers 
My Dressing & Undressing Dressing for hot and cold weather 
My Travel Training 
Spotting hazards in school
	My Cooking 
Recognising ingredients Weighing ingredients 
Using equipment safely e.g., knives graters 
My Shopping 
Role play and modelling Exchange money 
Visit the shops and buy items Recognise who to ask for help
My Dressing & Undressing 
Be safe and private when getting dressed around others 
My Travel Training 
Preparing to travel out and about Preparing to travel in cars & minibuses

	My Physical Wellbeing
	PE: Invasion games & territory games

Football: Developing kicking skills. 

Mini Netball: Passing and receiving (chest pass, shoulder pass, one/two handed passing). 

Aquatics: Water safety. Travel under a hoop/rope to submerge body - emerging.

I know how to enter and exit the pool safely with prompts- emerging.

	PE: Gymnastics – Gymnastics Performing
Striking and field games: 
Mini cricket- throwing skills. 
Aquatics: Submerging/breathing control. Travel under hoop/rope to submerge body - developing. 
I know how to enter and exit the pool safely with prompts- developing

	PE: Net and ball games – Over the net games
Target games – Tri golf 
Aquatics: Water fun and games. Travel under hoop/rope to submerge body secure. I know how to enter and exit the pool safely with prompts- secure


	My Creativity 
	My Art
	Collage - Pattern, texture, and form – copy and continue patterns, identify objects by shape and differing size.
Painting – Primary and secondary colour – mixing primary colours.
	Printing – Explorative mark making using pattern and texture – printed rubbings 
Drawing – Line and space – fine motor movement and mark making.
	Textiles – Weaving – The process of using differing materials to push, pull, poke in and out, over, and under to create a woven effect. 
Sculpture – form and space – Various 3D shapes

	
	My Drama
	These may be carried out within discrete sessions in class, outdoors, in the sensory room, or as part of unstructured play and role-play. 
Route 1: Interactive drama games, pretending to use items and describing. Hold stillness whilst their character is in role and develop conversation across the space. Interactive movement and sound games, experimenting with different styles of conversation and body shapes. Individuals experiment with different sounds. 
Route 2: Make-believe and sensory make-believe, becoming familiar with the routine of lessons and engaging with props. Interacting with teacher in role. Prescribed drama structures - Aunty Glad/ Cinderella/ Maisy’s Holiday/ Each, Peach, Pear, Plum 
Route 3: Drama from real-life experiences –non-verbal communication i.e. the camping trip, drama from a story, drama from TV or film 
Route 4: Storyboarding, improvisation into script, embedding dialogue, creating a new context – interacting with others in their character role

	
	My Music
	Music - Pulse and Rhythmic Patterns - Musical games and singing/ call-and-response. Simple rhythms to familiar songs/ poems, represent using graphic notation.

Rhythm – Experience rhythmic patterns – notions of being surrounded by rhythm 

Rhythm - Copy a simple or complex rhythm – name chanting
	Music – Moods, Pictures, and Soundscapes –

Emotions, expressions, and moods. Facial expressions and changing voices. Simple soundscapes

Timbre – Different timbres – soundscapes Tempo – Emotional states through changes in tempo Timbre – Experience timbre between different sounds


	Music - Patterns with Pitch –Listening games
Creating graphic notations – pipe cleaner notation. Listen to and begin to perform rap music, using visuals to support.

Dynamics – Dynamic listening – dramatic effect Structure – Three-piece musical structure – Paper Orchestra Pitch – Rap music

	My Play and Leisure
	Functional Play & Parallel Play 

Pupils explore objects as they are intended to be used. 

Toys and games that have a specific purpose: Dolls, cars, tea sets Games: Simon Says, What’s the time Mr Wolf, Musical chairs.
Develop turn taking, sharing and interaction, following rules

	Structured Play 

Goal orientated play with staff joining in and offering direction.

Board games, Structured play boxes, card games, Lego, building, whole class games 

Develop listening skills, turn taking, following rules, fine motor skills, cooperation tolerance
	Free Play 
Creative and improvised with no set goal and unlimited possibilities. 
Variety of activities and resources available; dressing up, sensory resources, messy play, playdoh, outdoor play, food 

Develop tolerance, creativity, imagination, sharing resources, cooperation, preferences. 

Socio dramatic & role play Create imaginary worlds, characters, & scenarios, which relate to the real world. 

Variety of resources to enable pupils to act out scenes e.g., hospital resources.


The ten areas of communicative learning  
1. Imperative communications are primarily based on meeting specific or general needs and wants. They are not likely to be pre-intentional when used by learners with SLD, though they may be when used by learners with PMLD. Imperative communications are centred around motivation and it is therefore absolutely key that we establish a bank of personalised and effective motivations for each individual learner. 
2. Following instructions falls into the realm of receptive rather than expressive communications and is the exception to the rule that applies in every other area of learning about communication in this SoW. That is ALL other sections are about the learners’ direct involvement in taking some control of the communication experience. Following instructions are however, a necessary part of communicative learning since it has conforming to normative expectations at its base. Since Theory of Mind (ToM) - the recognition that other people have different thoughts, feelings and understandings to ourselves, and a significant factor in the development of empathy - doesn’t emerge until around four years old with neuro-typical learners, it seems reasonable to assume that many of those on the SLD spectrum may not naturally develop ToM. We might therefore need to consciously teach it, and recognising that following instructions is an essential part of learning may be one lead in.  
3. Declarative communications are communications for the sake of themselves, as in for example ‘Isn’t it a lovely day’. They are not meant to gain anything from the recipient other than joint attention and acting as a point of contact, but are essentially social communications, expressed for the sake of communicating.  The ability to instigate communicatively through declarative communications is a key part of working at P4 and above and is one of the markers (along with for example, the ability to follow simple instructions) which indicate severe rather than profound learning difficulties.  
Declarative communications indicate that the act of social communication is sufficient motivation for the learner and is an essential part of social communication for the vast majority of all human beings, including those with SLD. The exception to this rule often arises when working with learners who have an additional autistic spectrum disorder; not all learners with SLD/ASD dislike social interactions, but a significant number might. This does not mean that we shouldn’t teach social communication or social interaction or declarative communications, just that we will have to differentiate the teaching.  
4. Dynamic communications are declaratives that are specific to a person, or group of persons, and work like a catchphrase or an ‘in joke’. They are generally funny or dramatic and are a short hand ‘bonding’ reference point, as for example, nicknames. Dynamic communications are particularly open to being non-verbal, such as a special handshake or a thumbs up. 
5. Narratives are the telling by learners of both factual or fictional stories. These are not scripted (as in a book) but are derived from memory and repetitive practice. They are usually quite short – a minute or two in the telling - and describe events or relate interests, biographical information, jokes, stories etc. Narratives are the way we all communicate about our lives – good, bad, funny, sad – to those who matter to us. They are the essential glue of social humanity. 
6. Formal social interactions with familiar and unfamiliar people require a particular way of behaving that take in a society’s understandings of what constitutes appropriate language, familiarity, attention, time, proximity and touch. They are generally rule bound and will be societal bound.  
7. Personalised reading and writing for those with SLD is usually confined to single familiar and often used words. These are usually learned through whole word recognition and it is not necessary to explore the mysteries of phonics. There will probably be a number of words that apply to all learners, especially social sight words such as Toilet, TOILET, Gents, GENTS, Gentlemen, Ladies, LADIES, Lavatory, plus the innumerable symbols which indicate Gents and Ladies. There will be a number of other, less complicated, social sight words such as ‘exit’ and ‘pull’ etc. In addition to these, there will also be a bank of very personalised motivating words that will very much depend on the individual learners’ interests.  
8. Non-verbal, behavioural communications can form a considerable part of a learner’s communicative repertoire, especially if that learner has what are considered severe challenging behaviours. If it is a cliché that all behaviours are communications, it is a cliché that is true, and we ignore them at our peril. There is however, sometimes a tendency to stop these communications because they are associated with challenging behaviour, rather than turning them into contextualised and appropriate communications.  
 
9. Peer to peer communications have been deliberately left until the end, precisely because they are so fraught with challenges for all with SLD, including the most able learners. If communicating with and to someone without learning difficulties is hugely problematic for all those with SLD, communicating with and to someone with learning difficulties is bound to be exponentially more challenging.  
10. Augmentative and alternative communications (AAC) are a series of access methodologies that may be used in any of the above areas of communication.  Some learners will use them as a necessity, some may use them for a period of time and some may use them as part of a wider range of communication experiences in an inclusive setting. They run through all of the above and will be used by some within all of the above.  
 
