Royal School For the Blind, Liverpool - Year 1 - Informal Curriculum - Long Term Plan


	Informal Intent:
Learners following the informal curriculum have complex SLD, SLD/Autism and are working at P4-P6 and following the Engagement Model. These learners have considerable sensory sensitivities that may be expressed both through the five main senses of touch, hearing, sight, taste and smell, but may also be evident within the kinaesthetic, proprioceptive and vestibular senses. 
Through their lessons, our learners learn to trust the adults and the adults learn about the learners’ abilities and preferred communication approaches, their feelings, their likes and dislikes. If the learners have not yet built up a repertoire of interests, we can then find objects and activities of interest through the safe and secure ‘friendship’ that has developed through the sessions. When these interests have been established, they can be used to motivate the learners to communicate, express themselves and develop independence

We provide a personalised curriculum that: 

Gives breadth of challenging experience that celebrates all achievements
Gives opportunities for learners to extend their learning and skills through experiencing a wide range of activities; 
Promotes independence through developing skills that enable learners to make their emotional and physical needs known preparing them for adulthood



	Informal: EQUALS Curriculum
	Autumn
	Spring
	Summer

	Assessment
	Achieving termly targets and learning outcomes directly linked to their EHCP Outcomes as outlined in pupils’ Personal Learning Pathways (PLPs).
Annual summative assessment using the PIVATs5 indicators to track progress in core areas (English, Maths, Behaviour and SEMH).

	My Communication
	Story sessions - Seasons

Fortnightly story sessions to offer opportunities for:

· Explore and experience new ideas, activities and stimuli.

· Develop and communicate preferences.

· Build vocabulary banks and use of words/signs/symbols

· Blank level questioning skills.

· Begin colourful Semantics

· Sequencing

· Early phonic skills.

(Differentiated where appropriate)
	Story sessions - Animals

Fortnightly story sessions to offer opportunities for:

· Explore and experience new ideas, activities and stimuli.

· Develop and communicate preferences.

· Build vocabulary banks and use of words/signs/symbols

· Blank level questioning skills.

· Colourful Semantics

· Sequencing

· Early phonic skills.

(Differentiated where appropriate)

	Story sessions - Journeys

Fortnightly story sessions to offer opportunities for:

· Explore and experience new ideas, activities and stimuli.

· Develop and communicate preferences.

· Build vocabulary banks and use of words/signs/symbols

· Blank level questioning skills.

· Colourful Semantics

· Sequencing

· Early phonic skills.

(Differentiated where appropriate)

	
	Ten Areas of Communication built into all areas of learning (see info sheet for detail):

Imperative Communication

Following Instructions

Declarative Communication

Dynamic Communication

Narrative

Formal Social Interactions with unfamiliar people.

Personalised reading and writing

Non-verbal, behavioural communications

Peer to peer communications

Augmentative Alternative Communication

Ongoing related activities:

Narrative storytelling-ongoing through the year (theme).

Sharing and recording weekend news. Individual or small group reading.

Activities to support the learning of functional literacy (themed)

Various communication games and activities-call and response games.

Colourful semantics, prepositions and following instructions.

Social games incorporating instructional language and modelling play skills and peer-to-peer communication.

Role play sessions linked to stories and pupils’ interests.

Intensive Interaction Opportunities.

Invite visitors in to speak with learners and opportunities to interact with unfamiliar people in our local community.

	
	Augmentative and Alternative Communications (AAC)

Development AAC is personalised and may include discrete timetabled sessions or be integrated into daily teaching and learning.

	My Thinking & Problem Solving
	Memory building and sabotage 

Show awareness of a simple sequence


	Memory building and sabotage    

Be involved in getting a favourite item from its usual place
	 Memory building and sabotage Indicate they want help to get their favourite items
	Memory building and sabotage

 To be involved in finding items they need
	Memory building and sabotage 

To be involved in putting items away
	Memory building and sabotage Recognising that the thing that I want is broken/not working

	
	Maths: Number

Conservation of number (ALL)
Rote counting

1-10 (HA)
	Maths: Number

Conservation of number (ALL)

Rote counting

1-10 (HA)


	Maths: 

Number

One to One correspondence (ALL)

Stable counting to 10 (HA)


	Maths:

Number

One to One correspondence (ALL)

Stable counting to 10 (HA)


	Maths:

Number

Encountering, recognising, reading and forming numerals 1-10 (ALL)

Counting on from a number other than 1 (HA)


	Maths: 

Number

Encountering, recognising, reading and forming numerals 1-10 (ALL)

Counting back from 10 to 0 (HA)



	
	Shape
2D shapes (LA)
2D and 3D shapes (HA)

Explore, recognise and identify.
	Measure
Compare and categorise big and small, heavy and light (LA)
Describe, compare and categorise big and small, heavy and light, full and empty (HA)
	Money
Participate in the use and exchange of money for goods involving numbers to 10 (ALL)

Recognise coins and notes involving numbers to 10 (HA).

	The World Around Me:
My Outdoor School
	My Outdoor School:

Looking after the world around us

· Recycling

· Eco-school

· Planting and nature
	My Outdoor School:

Habitats and Homes
· Construction
· Animal homes
· Homes around the world

· Materials
	My Outdoor School:

Woodland Fairies and Mythical Creatures

· Stories outdoors
· Natural Art

· Fairy Hunts


	My Outdoor School:

Minibeasts
· Story-based sensory play

· Minibeast Hunt

· Life Cycles

· Caring for creatures
	My Outdoor School:

Creative Cooking
· Mud-kitchens
· Potion Making

· Sensory Soup

	My Outdoor School:

Camping and Festivals

· ILS outdoors

· Exploring, making and decorating clothing
· Outdoor Music

· Tent Building


	
	Wherever possible, natural materials and resources to be explored and used creatively.



	My Independence 
	My Cooking 

Making basic foods and drinks Collecting equipment 
Dangers in the kitchen 
Washing up 
My Shopping 

Role-play and modelling 
My Dressing & Undressing Develop an understanding of washing and getting dressed
My Travel Training 

To move around the school safely

	My Cooking 
Recognising ingredients 
Weighing ingredients 
Using equipment safely e.g., knives graters 
My Shopping 
Role play and modelling 
Making and using a list 
Safer strangers 
My Dressing & Undressing Dressing for hot and cold weather 
My Travel Training 
Spotting hazards in school
	My Cooking 
Recognising ingredients 
Weighing ingredients 
Using equipment safely e.g., knives graters 
My Shopping 
Role play and modelling 
Exchange money 
Visit the shops and buy items Recognise who to ask for help
My Dressing & Undressing 
Be safe and private when getting dressed around others 
My Travel Training 
Preparing to travel out and about Preparing to travel in cars & minibuses

	My Physical Wellbeing
	PE: Ball Games

Ball Skills

Hand-eye co-ordination

Turn-taking

Gross Motor Skills
Aquatics: Water safety. 

Water confidence.

Songs and games in the water.

I know how to enter and exit the pool safely with prompts and support where needed.
	PE: Gymnastics and Dance
Moving to Music

Yoga

Mindfulness
Rolls
Travelling

Stretches
Balances
Jumps
Aquatics: Water safety. 

Water confidence.

Songs and games in the water.

I know how to enter and exit the pool safely with prompts and support where needed.
	PE: Athletics
Running

Throwing
Jumping

Waiting my turn

Competition

Aquatics: Water safety. 

Water confidence.

Songs and games in the water.

I know how to enter and exit the pool safely with prompts and support where needed.

	My Creativity:
My Sensory Play 
	Story and Outdoor School related themes:

Recycling and Junk Modelling Art

Recreating homes and habitats using recyclable materials

Making and performing music using household objects and containers
	Story and Outdoor School related themes:

Using leaves, wood and other natural materials to create art (Andy Goldsworthy)

Using our hands to create art pieces

Explore tempo and pace with animal-linked music
	Story and Outdoor School related themes:

Messy Play

Using and decorating materials and fabrics 

Making and experiencing music from around the world

	
	Functional Play & Parallel Play 

Pupils explore objects as they are intended to be used and adults model purposeful use.

Toys and games that have a specific purpose: Dolls, cars, tea sets Games: Simon Says, What’s the time Mr Wolf, Musical chairs.

Develop turn taking, sharing and interaction, following rules


	Structured Play 

Goal orientated play with staff leading and modelling where appropriate.

Simple board games, Structured play boxes, card games, Lego, building, whole class games 

Develop listening skills, turn taking, following rules, fine motor skills, cooperation tolerance
	Free Play 
Creative and improvised with no set goal and unlimited possibilities. Staff to model role-play and creative play.

Variety of activities and resources available; dressing up, sensory resources, messy play, playdoh, outdoor play, food 

Develop tolerance, creativity, imagination, sharing resources, cooperation, preferences. 

Role Play

Create imaginary worlds, characters, & scenarios, which relate to the real world. 

Variety of resources to enable pupils to act out scenes e.g., hospital resources.


The ten areas of communicative learning  
1. Imperative communications are primarily based on meeting specific or general needs and wants. They are not likely to be pre-intentional when used by learners with SLD, though they may be when used by learners with PMLD. Imperative communications are centred around motivation and it is therefore absolutely key that we establish a bank of personalised and effective motivations for each individual learner. 
2. Following instructions falls into the realm of receptive rather than expressive communications and is the exception to the rule that applies in every other area of learning about communication in this SoW. That is ALL other sections are about the learners’ direct involvement in taking some control of the communication experience. Following instructions are however, a necessary part of communicative learning since it has conforming to normative expectations at its base. Since Theory of Mind (ToM) - the recognition that other people have different thoughts, feelings and understandings to ourselves, and a significant factor in the development of empathy - doesn’t emerge until around four years old with neuro-typical learners, it seems reasonable to assume that many of those on the SLD spectrum may not naturally develop ToM. We might therefore need to consciously teach it, and recognising that following instructions is an essential part of learning may be one lead in.  
3. Declarative communications are communications for the sake of themselves, as in for example ‘Isn’t it a lovely day’. They are not meant to gain anything from the recipient other than joint attention and acting as a point of contact, but are essentially social communications, expressed for the sake of communicating.  The ability to instigate communicatively through declarative communications is a key part of working at P4 and above and is one of the markers (along with for example, the ability to follow simple instructions) which indicate severe rather than profound learning difficulties.  
Declarative communications indicate that the act of social communication is sufficient motivation for the learner and is an essential part of social communication for the vast majority of all human beings, including those with SLD. The exception to this rule often arises when working with learners who have an additional autistic spectrum disorder; not all learners with SLD/ASD dislike social interactions, but a significant number might. This does not mean that we shouldn’t teach social communication or social interaction or declarative communications, just that we will have to differentiate the teaching.  
4. Dynamic communications are declaratives that are specific to a person, or group of persons, and work like a catchphrase or an ‘in joke’. They are generally funny or dramatic and are a short hand ‘bonding’ reference point, as for example, nicknames. Dynamic communications are particularly open to being non-verbal, such as a special handshake or a thumbs up. 
5. Narratives are the telling by learners of both factual or fictional stories. These are not scripted (as in a book) but are derived from memory and repetitive practice. They are usually quite short – a minute or two in the telling - and describe events or relate interests, biographical information, jokes, stories etc. Narratives are the way we all communicate about our lives – good, bad, funny, sad – to those who matter to us. They are the essential glue of social humanity. 
6. Formal social interactions with familiar and unfamiliar people require a particular way of behaving that take in a society’s understandings of what constitutes appropriate language, familiarity, attention, time, proximity and touch. They are generally rule bound and will be societal bound.  
7. Personalised reading and writing for those with SLD is usually confined to single familiar and often used words. These are usually learned through whole word recognition and it is not necessary to explore the mysteries of phonics. There will probably be a number of words that apply to all learners, especially social sight words such as Toilet, TOILET, Gents, GENTS, Gentlemen, Ladies, LADIES, Lavatory, plus the innumerable symbols which indicate Gents and Ladies. There will be a number of other, less complicated, social sight words such as ‘exit’ and ‘pull’ etc. In addition to these, there will also be a bank of very personalised motivating words that will very much depend on the individual learners’ interests.  
8. Non-verbal, behavioural communications can form a considerable part of a learner’s communicative repertoire, especially if that learner has what are considered severe challenging behaviours. If it is a cliché that all behaviours are communications, it is a cliché that is true, and we ignore them at our peril. There is however, sometimes a tendency to stop these communications because they are associated with challenging behaviour, rather than turning them into contextualised and appropriate communications.  
 
9. Peer to peer communications have been deliberately left until the end, precisely because they are so fraught with challenges for all with SLD, including the most able learners. If communicating with and to someone without learning difficulties is hugely problematic for all those with SLD, communicating with and to someone with learning difficulties is bound to be exponentially more challenging.  
10. Augmentative and alternative communications (AAC) are a series of access methodologies that may be used in any of the above areas of communication.  Some learners will use them as a necessity, some may use them for a period of time and some may use them as part of a wider range of communication experiences in an inclusive setting. They run through all of the above and will be used by some within all of the above.  
 
